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Overview

1  Dialogic education

– How does it work?

2  A dialogic ontology and direction of growth

– What is dialogic space? 

– What is the expansion of dialogic space?

3  Role of technology

– education and literacy

– Social media and new education

4  Empirical evidence

– how we can teach for a better future



1) Dialogic education

Dialogic education is teaching for dialogue as 
well as teaching through dialogue.



Thinking Together 
results

PhD 1990’s involved 
evaluating a Thinking Together 
approach to dialogue in the 
classroom.
Teaching Thinking Together (a 
dialogic method) one hour a 
week for a year also led to 
increases in Maths and 
Science results as well as in 
Non-Verbal reasoning test 
scores.Applied Habermas

communicative 
rationality



(Class 5 D) Rules for Talk 

1. Everyone should have a chance to
talk

2. Everyone’s ideas should be listened to

3. Each member of the group should be
asked

- what do you think?

- why do you think that?

4. Look and listen to the person talking

5. After discussion, the group should
agree on a group idea



Change around B12

• Pre 

Post



Pre-test start

Trisha:    Square and diamond, it's 2

George:  No it's not

Trisha:    It is 2

George:   No it's not

Trisha:     It is

George:   No it's not

Post-test start

Trisha:   That has got to be a diamond, a square with a 

diamond with a circle in that one, number 6, do you agree?

George:   No, what do you mean?

Trisha:  OK no it's got to be square

Later ...

George: I don't understand this at all

Trisha:  Because look on that they've taken the circle out yes? 

So on that you are going to take the circle out because they 

have taken the circle out of that one

George: On this they have taken the circle out and on this 

they have taken the diamond out and on this they have put 

them both in, so it should be a blank square because look it 

goes circle square

But why did the groups do better?



Pre-test



Post-test



The key: Learning to listen

When researching groups of children solving 
reasoning test problems together it was found 
that the key to success was the children 
learning to listen and to change their minds. 
This suggests we were teaching not just talk 
but also dialogue: thinking as holding more 
than one perspective in mind and being open 
to other voices. (further support from Woolley 
et al, 2010)



Three kinds of talk as types of  

identity or identification

2. Disputational –
identification with 
self

1. Cumulative –
identification with 
the group

3.Dialogic [Exploratory]  
identification with the 
space of  dialogue itself



In every dialogue there is a ‘third’ voice – this 
can be a Generalised Other of the community 
of practice or the call of infinity

Superaddressee

Infinite other

Accountable talk or Infinite talk?



The third voice

– Trisha:   That has got to be a diamond, a square with a 

diamond with a circle in that one, number 6, do you agree?

– George:   No, what do you mean?

– Trisha:  OK no it's got to be square



2) A dialogic ontology



For Bakhtin meaning ‘is like an electric spark that 
occurs only when two different terminals are 
hooked together’ (Volosinov). 

For Aristotle everything has one proper 

place: a thing cannot be in two places and 

and two things can not occupy one place. 

Ergo: A=A & A ≠ B.

Two metaphors of space and 

meaning



Dialogic vs monologic

• A = A is the ‘principle of identity’ often sourced to 
Aristotle but (I think) found first clearly in Leibniz 
(1690) as the foundation of classical logic.

• For Leibniz good thinking was reducing apparent 
difference to identity through logical reasoning.

• Bakhtin’s advocacy of dialogic non-identity links 
his thought to that of the re-thinking of 
difference found in Heidegger and then in 
Merleau-Ponty, Levinas and Deridda.



2 models of dialogue

1) Intersubjectivity eg Rommetveit ‘attunement
to the attunement of the other’

Two separate consciousnesses communicate 
across space

2) Open orientation eg Buber who talks of 
reciprocal dialogue with a tree 

Here we step back from external space to 
internal ‘dialogic space’



Identity (or A=A & A≠ B)

But what is the unthought in this picture?

OTHER

(SELF)

(A)

(OTHER)

(B)



Constitutive difference

Meaning starts with the act of drawing a boundary -
differentiating Figure from Ground (a relation – 2 
perspectives)



‘Abgrund’ or space of possibility
Sunya शून्य

The precondition of meaning – a projected ‘infinite potential’ for 
meaning. [Mallarme: the pregant white page]



‘Abgrund’ or space of possibility
Sunya शून्य

The precondition of meaning – a projected ‘infinite potential’ for 
meaning. [Mallarme: the pregant white page]



Dialogic ontology

OTHER

(SELF)

(A)

(OTHER)

(B)

(A ≠ A & A = All )

Identity as dependent on the other and always open to 
the  other (non-self = ‘Anatta’)

‘Relata do not precede relations’ Barad



(Merleau-
Ponty)
Body and 
world 
constitute 
each other.

I create the 
horizon that 
locates me

Chiasm. ‘I see the world: the world sees me’

Reversibility – boundary 
as ‘hinge’

A dialogue combines speaking and listening



Claims origins of 
dialogic 
education for 
India especially 
in Buddhism and 
Asoka (300 BCE)



if there is cause for 
criticism, it should be 
done in a mild way. … 
contact (between 
religions) is good. One 
should listen to and 
respect the doctrines 
professed by others

Asoka edicts – BCE 300

. 



Authoritative 
discourse 
“remains 
external”

Internally persuasive 
discourse “enters into my 
words and changes them 
from within” (Bakhtin)

The key to dialogic education

Opening the boundary – expanding dialogic 
space 



The ‘Conversation of Mankind’

Entering dialogue of 
humanity. Oakeshott:

By ‘conversational 
encounters’ 

Teach disciplines as long 
term dialogues of 
humanity

Teach dialogue so far



3. Technology

Philosophy has 
systematically 
ignored the 
constitutive role of 
technology in 
shaping humanity



History of humanity as based on 
mode of communication

1) Oracy – ‘primary dialogic’ in group 
reciprocal morality of ‘golden rule’ 
but perpetual war between groups

2) Writing – abstraction transcends 
spatial limits to support empires 
and law codes eg ‘rights’ ‘nations’

3) Internet??? Secondary dialogic –
unbounded space and time



A time of 
change

More phones now 
than people 8 
billion



So who are we now?

Childhood play online often 
includes children from 
around the world.

Teens in the USA spend on 
average 8 hours a day with 
electronic gadgets most of 
which now connect to the 
Internet. Where do they 
really live? Where do the 
events that shape them 
happen?



Oracy – bounded 

dialogue in a community

Print – one to 

many 

empires

Internet – unbounded dialogue

Dialogic Education for the Internet Age



Pharmakon

• Socrates against writing as not dialogic

• But in reality can support dialogue (Bakhtin)

• Took time to learn how to read and write

• Writing only works with education

• Internet new – takes time to learn – also 
requires a universal education



Encylopedia Britannica vs Wikipedia

Authority of truth, 
One-to-many 

A dialogue, 
Peer-to-peer
Participation
Need to check



Participatory view of knowledge

According to the logic of the Print Age 
education is the transmission of true 
knowledge through reading the right books. 
The essence of Wikipedia knowledge is not 
the passive representation of true knowledge 
but the active participation in dialogues that 
construct knowledge. 

BUT for this education is needed



4. An empirical illustration

Generation Global



Extremism

Extremist world views are monologic. 

Mono = single logic = voice, word, discourse etc

Intolerance of ambiguity and multiplicity

Extremist attitudes are supported by monologic
education. (Rose, 2015)



Generation Global (was 

Face-to-faith programme of the 
Tony Blair Faith Foundation)

Hundreds of schools around 

the world in dialogue about 

differences in culture and faith 

via video conferences and team 

blogging. Involves an eight week educational 
programme in dialogue. Aim is to promote 
open-mindedness and combat extremism

Educational platform with good features and 
moderation.



VC Example – Egypt and Israel





“…several boys had been making strong ‘nationalistic’ 

and ‘anti-Islamic’ (their terms) statements including the 

claim that mosques should not be allowed in the UK. 

When they held a VC with a school in Indonesia, one of 

these boys managed to ask if there were any churches 

in their town. The Indonesians were able to tell him that 

there were many churches and other religious buildings 

as well as mosques. The attitudes of this boy and 

several others who had expressed anti-Islamic views, 

changed as a result of this VC.”

An illustration of change



Case studies

The findings of the questionnaire data 

helped us to focus in on schools where the programme

is working well and also schools where it is not working 

so well. Case studies of eight schools in total across four 

countries gave us interviews with teachers and students 

and some insights into issues impacting on the 

programme.



Team-Blogging Reflections

How do you feel about people from 
those countries, communities, cultures 
and faiths you [have met OR will meet] 
while team-blogging? Please do not be 
afraid to share both negative and 
positive points.

Why do you feel like this? Write about 
things in your experience that have 
shaped your views.



Pre-post blogging kwic analysis

Pronoun

Pre 

frequ

ency As %

Post 

frequen

cy As %

I 122 6% 105 5.46%

We 32 1.6% 43 2.2%

Both the use of ‘we’ and ‘they’ increase significantly between 
the pre and the post reflection while the use of ‘I’ declines. 
What is more interesting is the way in which the use of ‘we’ 
and ‘they’ changes.
E.g “All of them where extremely different. Each has their 
own opinion and worldview. Some of them differ from me 
and some are quite similar.”



KWIC analysis of blog reflections

On qualitative examination the change in the 
use of pronouns to refer to self and other 
between the pre-team-blogging reflection and 
the post-team-blogging reflection indicates a 
shift in identity from a relatively closed sense of 
‘us’ defined against an abstract sense of ‘them’ 
towards a more dialogic identity which can best 
be described as identification not with ‘us’ 
against ‘them’ but with the dialogue that unites 
encompasses the two terms. 



A direction of dialogic growth ?

What is the direction of learning in 
Interfaith/intercultural Dialogue? Dialogue as an 
end in itself with cognitive by products.

Shift in identification to identify with non-
identity or Anatta – identify with relationship

Anatta is compassion with a goal of 

a) Bodhi – awakening as universal non-self

b) Metta-bhavana – universal loving-kindness



A  vision of education

One function of education should be teaching 
for dialogue as an end in itself.

Education is about (amongst other things) 
expanding the dialogue – shifting identification 
from closed images of self and other to open 
dialogue – identifying with dialogue - becoming 
dialogue …

Generation Global shows that this can be done 
online. Might not be perfect – we need design 
based research to make it work



A modest proposition

• Social media like ‘Facebook’ not educational 
but shaped by capitalism to promote ‘likes’ 
rather than dialogue

• Why not create a global educational platform 
with moderation for young people 
everywhere to engage in dialogue?

A) Dialogue about what gives life meaning

B) Dialogue responding to global challenges 

This would require initial face to face education 
into dialogue 



Conclusion

• Dialogic education

• dialogic open-mindedness as important for 
democratic citizenship

• need for a dialogic ontology

• a theory of educational growth in the 
direction of dialogue as an end in itself 

• evidence that a shift in identification towards 
the dialogic is possible

• a modest proposal to solve the problem



Thanks for listening!

www.rupertwegerif.name

Papers, books and reports are available to 
download on this site and also on 
www.researchgate.com

rw583@cam.ac.uk
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